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Foreword

This is one of a series of pamphlets dealing with several aspectus
of the program >f vocational agriculture., FEach pamphlet consists of a
series of events and happenings as they actually occured. Each is a irue
story, an& it describes an actual experience which I have had during the
past Torty-five years in the vocational agriculture field. Many of the
experiences described here are those which I had while I was a teacher of
vocational agriculture. Others describe experiences as a teacher-educa~

tor or as a state supervisor of vocational education in agriculture.

These stories of events and happenings may be used by many different
persons. (1) By students to discover the nature of some of the work of
the teacher of vocational agriculture. Some who read these stories may
become more determined to enter the profession. Others may decide to
find other fields cf work. (2) By student teachers who may read these
stories as they find themselves confronted with similar experiences or
problems. We may be able to share experiences through the medium of
these pages. Some ideas may be found to help smooth out rough spots for
student teachers. I hope they will be sble to discover other solutions
to problems and other methods which will be of value to them. (3) BY
my colleagues in vocational agriculture. They may find a few new
suggestions; they are likely to discover that we have had similar problems;
and, I feel certain that they will be in a position to say, "That reminds

me of an experience I had N




In presenting this series of anecdotes, it is recognized that they
reflect the objectives of "establishment in farming" and "developing

agricultural leadership” which were accepted at the time they were written.

themselves, "How would I meet similar situations today? What new or
different solutions would I need to use to meet similar situations with

students preparing for careers in farming and/or agricultural business?

While any division of the series of anecdotes results in some over-
lapping, for the convenience of readers, the anecdotes have been assembled

Teachers in service and those who are preparing for teaching may ask
|

into pamphlets under the following titles: i
|

|

|

1., Teaching iigh School Students

2. Future Farmers Programs

3. Post-Eigh School Farmer Training Programs
A. Young-Farmer Programs
B. Adult-Farmer Programs

4, Problems of Relationship

Program Planning

\

6. Student Teachers

tudents preparing to teach vocational agriculture will find in
these anecdotes examples of many typical problems faced by teachers of
agriculture. It is hoped that these problems will help students visu-
alize real situations as they work through the professional education
courses required for certification, and as they consider the subject
matter of technical agriculture in relation to planning and conducting

instructional programs in local schools.

ii




Peachers in-service who may read these stories will say, "let me

tell you about a similar experience [ had ," and "I would have

— e - w— -

done it differently. I wowld _ _ _ _ _ ." In groups of experienced

teachers this could lead to spirited discussion and demonstration to

empnasize an aspect of method or application of principle.

fmong either pre-service of in-service groups of teachers it is
hoped that these experiences and happenings will stimulate teachers to
study methods and principles in a realistic and constructive manner.
Raymond M, Clark, Professor Emeritus

Department of Secondary Education and Curriculum
June, 1972
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PROGRAM PIANNING

This publication on Program Planning in vocational agriculture reflects
more than any other in the series the time in which the material was
written, Also, it demqnstrates the influence of Federal policies and
legislation on the kind of vocational education program that is offered

in the schools,

As you read these anecdotes, you will discover many situatvions where,
in retrospect, we were failing {to meet the needs of people for educaticn
in asgriculture., PFor example, note the suggestions for not enrolling ;é
non-farm students; not enrolling girls in egriculture; offering young-
farmer and adult-farmer classes but not suggesting similar classes for
those employed in agricultural business; and others. You may ask
yourself, "Should the public schools gear program to qualify for
reimbursement under Federal Acts or should the needed program be offered
locally with reimbursement being claimed only for the portion of program

that qualifies?”

Similar problems of program plenning as those suggested in these

stories still exist in local communities. You may study the suggestions
and techniques described in these pages to see if these would work under
today's conditions. What changes should be made to meet modern conditions?
Wnat changes in technique would you suggest? What modifications would
need to be made due to the teacher association contracts which are

currently being used?



JUMPING UP AND DOWN IN A BUSHEL

I was driving down the road one day on my way from one home to another.
I had been visiting one of my boys' farming programs and was headed for
another, when I met the father of one of my boys. He was one of my very
good farmer friends. He had pulled out beside the road and appeared to

be having trouble with his car.

This father was formerly a "railroad man." I think he had been a
braokeman. He had suffered an accident several years before and had an
artifiial foot. After he recovered from the accident, he purchased a
small acreage of muck, built a large greenhouse and becare a farmer.

He bhad raised a large femily and I had the youngest boy in my agriculture

class at the high school.

I stopped, and together we got the car going and then stood visiting.
He asked, "Well, how are you getting along?"

I answered with the characteristic reply of agriculture teachers,
"I'm getting along 0K, I guess, but I'm awful busy. It seems as if I
work all the time and never get caught up. Besides, I'm not sure I
azccomplish enough to earn my salt, let alone my salary."

"I know just how you feel," he laughed, "you're jumping up and
down in a bushel."

I laughed too and said, "I guess you're right, I'd better check

up on myself."




At tne moment, I thought he was joking, and perhaps he was, bui as
I drove on down the road I began to wonder if my friend was trying to
tell me something. I began to think about what I had been doing during
the past few weeks., Were my trips out to farms well planned? Did I
visit oys who lived near each other and who needed visits, on the same
trip? Was I wasting time in the classroom after school with many petty

details which didn't contribute to the program of vocational agriculture?

Vlas I recognizing the important essentisl items which needed doing
and striking straight at them? Was I letting the principal of the high
school load me witn a lot of odd jobs because ne could see that I wasn't

doing my own work anyway?

These and many other questions went through my mind, I remembered
many, many places where I had failed to put "first things first" during
the past few weeks, I decided I had better "put my house in order"

before others began to think, "He's jumping up and down in a bushel,"

The things I did may not have been the best things to do, but I
wvant to pvass on a few of them. You will doubtless be able to criticize

these and add some suggestions of your own.

I went into my little office, off the agriculture room, und started
analyzing my proolem by writing down a list of assignments in which I
was engaged at the present, I did not preserve the list, but here are a
few of them: (1) teach six classes per day, approximately 200 pupils,

(2) supervise the farming programs of my students in vocational agriculture,

71
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(3) supervise all the movie work, used as visual aids, for the total school
system, There were approximately 100 teachers in the school system and the
assignment included training teachers in the use of films as visual aids,
ordering 2ll the films, training operators of projectors and servicing

the machines, (4) serve on a faculty committee to prepare a statement on,
"4 PHILOSOPHY OF EDUCATION FOR THE HIGH SCHOOL," (5) advise the Future
Farmer Chapter, (6) carry out numerous assignments from the principal

such as "take tickets at the game tonight," "take over the study hall

next hour," etc., etc,

After studying the list with all the activities involved, I mede
out a daily time schedule for all the hours in the day, i.cluding the
scheduled class hours. Then I began to find items which I felt could ve
delegated to pupils without damaging their educational poogram. I found some
boys in the Future Farmer chapter who could train movie rrojector operators
as well as I could. I found my agriculture boys could do much <ore of
tneir plans for farming programs as part of classroom assignments, They
could evern suggest the times when I should visit their homes to help them

with their programs.

The high school principal was an excellent person and a good adminis-

trator, but he waes new in the school and he had never worked in a scnool
uwhere there was a program of vocational agriculture. Consequently h2
hadn't realized the work o teacher of agriculture should do outside the
classroom. I wondered how to get around the minor assignments he made

and still be cooperative.

42
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I gave this problem much thought. I wanted to continue to serve on
the faculty committee, but I did want to get away from some of the other

assignments which I felt were of less importance.

The solution came largely by accident. One of the studenis asxed
me during class one day, vhen I could come out to visit him and help
with proolems of his farming program. I got out my date book and we
made a date. Other boys took up the idea and where a boy was a little
backvard about issuing an invitation, I invited myself out, I soon had

nmy book filled with dates for several weeks in advance.

Armed witr ithe date book, I would be stopped in the corridor by
tne principal and asked, "Ray, how about taking tickets tonight?" or
"Ray, nhow about sticking around after school tonight to get ready for

the next district speaking contest?”

Being & very cooperative individual, I always said, "Sure, I'd
be glad tc help out.” Then I'd reach for my date book and say, "Oh,
I forgot, I promised to visit tonignt, but I'll cancel that

appointment so I can help you out."

The answer was nearly always the same, "Oh, no! If you planned 2

farm visit, don't let me stop you, you go right ahead!”

Interest of my pupils improved greatly. My Future Farmer program
improved along with the improvement of the farming programs. I think also
that respect for tne program on the part of other members of the faculty

and of <he school administrators increased considerably. I am sure I

workgd as hard--but I did less "'jumping up and down in a bushel.”

13




AN EXPERIENCE IN PIANNING AN F.F.A. DAIRY SHOW

While ~ was serving as a state supervisor of agricultural education
in Michigan, I visited with a group of teachers of vocational agriculture
in the northwest part of the state one evening. We were discussing What
the Future Farmer Chapters of the area mig. . do to provide educational
esperiences which could not be provided by one chapter alone. We agreed
that the experiences to be provided should be those which would help
reet our objectives in vocational agriculture and that the experiences snould

be acceptable to Future Farmer members.

Many ideas were presented by the teachers. One teacher said, e
need to do something with land use.” Another said, "I think marketing
potatoes is our big proolem. We need a potato show to teach our poys

now to grade end sell their potatoes to better advantage.”

£ill another said, "I think we ought to do something about our
livestock. We need to teach our boys how to choose good foundation

animals for their herds.”

And so it went until everyone had expressed himself and then one
of the men said, "You xnow, we sit here and talk about what our Future
Farmer Chapters might do cooperatively. I think we ought to get the
boys in each chapter talking over these questions. Then later we can

oring the boys together and let them decide what ought to be done.”




There were several cuestions and even some objections to the proposal.
One man said, "That'll take too much time. We'd have to get the boys from

211 our chapters together for several meetings before we decided what to do."

Anotner said, "We'd come out the same place as the kids and do it

in a lot less time,"

One man, milder than these, said, "Wnat would you do? Would each

chapter elect delegates to meet to decide what to do?"

To each of tne objections and questions, the teacher, who had
provosed the Future Farmer members have a voice in the matter, had 2
repiy. He said, "I believe we could present these ideas we have been
vatting around here in our next chapter meetings. The boys could express
themselves and then two members with their adviser from each chapter could
hold 2 meeting and present their suggestions. If we decide on something,
vossibly a dairy show and program to emphasize better production and
marketing, the boys could get together to write up the rules and to plen

their program."”

finzlly the proposal was accepted. I was interested in watching this

program function. I wondered if the boys would discuss the ideas for a
pregran in their chapter’meetings and if the delegates would get Togetner

and plan details which would really carry out the kind of an idea we had
starcted with, Would they be able to determine what they could do cooperatively
to Jurther their education in vocational agriculture which could not be

-lone equally well in the individual local chapters?
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The first meeting was called a month or two later and the delegates
assembled. They elected a chairman and a secretary and then got down
to business. They soon agreed that their greatest need was in the area
of improving the quality of dairy breeding stock. They felt that a deiry
show with an educational program would oe a step in helping Future Farmer
members in the selection of breeding stock. "But," one boy said, "we

don!t wans a type show where cattle are judged on a show-ring standard."

Another boy said, "Who ever heard of a dairy show that considered
oroduction records in the placing of animals? That's what we need, though,

if we learn to buy good foundation stock.”

Another boy said, "Do you suppose we could get anyone to help judge
a shov like thnat, where records are shown with the animal and are considered

in the placing?"

0f course there was much more discussion and the boys adjourned.
They were going back to report to their chapters and agreed to meet again
soon to pool new ideas and to begin writing rules for their shov; and

educational program.

Wiy purpose here is not to describe the organization of the show. It
was finally developed oy the boys and it required that each animal shown
nust oe accompanied oy production records. If the cow was in production,
her own records must be presented. If celves or heifers were to be shown,

:nen records ol the dam, sisters, etc., were to accompany the animal.

16
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The boys met periodically over a period of eighteen months before
they felt ready to launch their show. They wrote their own regulations
and rules, They revised and rewrote them many times, When they had
Tinished they had the support and enthusiastic backing of nearly every
nember in each of their chapters., I have never seen, or read, of a more

practical demonstration of democratic procedure among high school students.

The chapters held their show annually for many years. Each year their
delegates met to check and revise their rules, The show became popular
and evidences of improved dairy cattle can be seen in the areas served by

tnese Future Farmer Chapters,

The sound thinking of a good teacher bore fruit in this instance,

just as it always will when it is translated into action.



I VISIT A SCHOOL FARM AND FIND SOUND OBJECTIVES

According to an article I read recently, Future Farmer Cooperative
projects have few, if any, sound educational objectives. At least, that's
what the author reported after he had reviewed many articles describing

these projects in the Agricultural Education Magazine.

I visited an F.F.A. cooperative project a year or so ago, which
rmust not have been written up, for I felt it had some pretty sound

educational objectives, Let's see what you think.

The story goes back several years. I was serving as a state super-
visor at the time and I called at the school. I met the superintendent
and after visiting for a time, went on to the agriculture room and found
the teacher with a class in vocational agriculture. The class was
unusually interesting. The boys were enthusiastic, anxious to get on
with the problems at hand. There was none of the driving to get work
done and keep pupils busy that one often sees when he visits high school

classes.

After the class was finished, the teacher said to me, "Come on, I

vant to show you something."

ile went out to his car, got in and drove to the edge of town. He
pointed to a field and said, "There's our 20 acres of wheat, best looking
wheat around here this year. We fertilized it according to the college

recommendations and 1t's doing OK."

-10-
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A little farther on we stopped at a barn. 'Come on in," the teacher
said, "I want to show you our steers. We bought them at Chicago--took

some F.F.A. boys over to help pick them out. They're masking good gains

too0,"

Across the road we saw some pigs and going over the teacher said,
"Yes, we have a couple of sows out here, We have the boys come out here

and take care of this stuff. They like it and it gives them good experience."

On the way back to school I said, "Why do you have all these projects?
Doesn't it detract from the farming programs of your students at home?
I should think you would get farther if you spent that time and energy

on individual farming programs,"

The answer I got was startling in its clarity and concise directness.
The teacher said, "We have many farms with low fertility and with very
conservative operators. I needed a project like that wheat to demon-
strate to the boys and their dads the effectiveness of proper fertiliza-

tion and recommended varieties.

Je also needed to demonstrate the value of good feeding practices
with steers, so we got in a few steers so the boys and their dads could

see wnat could be done."

"We put in the pigs for the same reason. We can demonstrate the

effects of good breeding and management as well as good feeding practices

right here."

You mean you can get practices adopted more readily as a result of

these practices?" I asked.

49
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"Phat's right, and the individual programs are better, as well as
vigger because of these projects. Besides it helps motivate the class-

room work too."

. Two years later I visited the school again, this time as a teacner

trainer, witn a group of student teachers.

Phis time the teacher said, "Come on, I want to show you our F.F.A.
farm." Ve went out and started for our cars and the “eacher said, "We'll

take this bus."

When we were under way, the teacher said, "Phe Boarxd of Education gives

us this bus to take whenever we want it "

1" s

I said, "But the last time I was here you had some wheat, a few

beef feeders and some hogs. Now you tell me you have a farm. How come?"

He said, "Well let's see it first, we're alwost there," Ve drove
in the yard and parked tne bus, TFirst we went to the barn and saw the

steers.,

My student teachers asked many questions about the practices being
~0llowed in the feeding of the steers, in the cropping program and in the
management of the swine herd which we also visited, We checked over the
available farm machinery and asked many questions as to plans for the

future,

In every case the teacher answered our questions with the same

concise directness he nad answered me two years before.

20
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He brought out charts and said, "Now this is what my advanced
agriculture boys planned for next year, Here is the cropping plan for
the next rotation. Here is the livestock load we expect to carry, Here

is the estimated expense and receipt picture."

One student asked the question I had in mind, "Why do you have all

this F.F.A. farm business anyway?"

"Because," he replied, "I want my boys and their dads, too, to see
and get experience in the handling of mansgement problems, problems of
marketing; problems of buying supplies, and all the other aspects of
Tarming that they can get here. You can't teach all that from books,
You've got to get them to practice it, And you can get them to practice

b3

at home a lot quicker wnen they see what works here.”

* X ¥ ¥

Do you believe the teacher was right?

21




I VISIT A SCHOOL FARM AND LOOK FOR EDUCATIONAL GBJECTIVES

In Michigan, school farms have been very slow in developing as part
of the facilities for teoching vocaticnal agriculture in the secondary

schools. The ideas back of the development of vocational agriculture

encouraged farming programs by individual students on their owvm farms.
In some other states where industry was scattered over much cf the state,

school farms developed early.

I have been interested in watching the development of some of the
school farms in Michigan. A few years ago, I visited a teachexr of voca-
tional agriculture whose school had had a department for almost thirty
years. The city had grown and had nearly engulfed the consolidated school

arez in which the department had flourished. Still there were people in

the area interested in farming and who were operating farms on a part-time

basis. Their children were enrolled as students of vocational agriculture.
The teacher was a young man, fuvll of enthusiasm, and a hard worker.
tie helped his F.F.A. boys rent plots of land in the area. They purchased

|
\
|
|
a tractor and some equipment and began to raise crops. They were quite
successful in building up the F.F.A. treasury. |

|

When I visited the first time, I asked the teacher, "What is the

purpose of these projeccs of the F,F.A.?" %
His reply was vague, 'Oh, it's a popular thing to do. The boys

like to get out and do things like this. Besides we might win the Better

Chapter Contest with this kind of a project.”
"But how do you justify it as an educational project?" I asked.

1l
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"Well, I haven't tried. I guess the kids learn as much this way as

any other," he replied.

We then talked over the project at length, discussing some of the
needs which might be met by the group project and some of the objectives
which could be achieved by this means. The teacher agrezd that he would
think through these activities and try to develop some sound objectives

for the project.

I returned to the school again after about two years. In the mean-
time the project had grown until the F.F,A. chapter had leased, through the
ooard of education, a 160 acre farm. They were operating the farm with the
labor of the F.F.A. members and with the chapter owned equipment. The farm
was stocked with swine and the chapter was planning to purchase a herd of

dairy cows to utilize the hay and grain which was being produced.

During this year I had an opportunity to be in the school veriodically
throughout the school year. I would arrive at the school in the morning
vefore the first agriculture class assembled, When the class came in %the
teacher would often say to the class, "Now we must go to the farm today.
Get your coats and we'll get started.”

Agein I would say, '"What part have the pupilz hal in planning their
work on the farm?"

The usual reply was, "Well, this is an emergency. We've got to get

this job done and then I'll tell them."

The students would work hard. Sometimes I would ask one of them,

"Wnat are you learning out here?"

23
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As a rule the student would say, "Well, I haven't learned much.
He lets the boys vho already know how drive the tractor. Wish I could

learn. But it's petter than being in school anyway, so I den't say much."

Many times I would ask the teacher, "Why don't you do more tesaching
when you have such a wonderful opportunity."

ile would reply, "I guess you're right, but we must get the work
done first. Besides this is better than having scattered fields like

we used to have. We don't have the tractor out on the highway now."

Back in the classroom the teacher would say to his class, "It's
time “o sell the wheat. Tomorrow we'll have a truck come out and get

it. We'll sell it at the elevator and pay up our fertilizer bill."

After the class, I would ask, "Whu decided when to sell the wheat?

Wnhat did your boys learn about marketing or price trends?"

x* ¥ ¥ ¥

But that is probably enough to provide a picture of the program.
The department closed after one more year and the teacher changed

occupations.

What were the characteristics of this program which were unsound

from an educatvional viewpoint?
What cculd have been done to correct the unsouidnesses?

Wnat was particularly good about this school ferm program?

24




Do you think this school farm might have helped to meet the educational

needs of vocational agriculture studenis living in this area?

Can you outline a plan which would have provided a better educational

program than was possible in this situation.




A SCHOOL FARM THAT WAS DOING ORIGINAL RESEARCH

The development of a school farm as part of the educational plant

for teaching vocational agriculture has many interesting aspects.

A few years ago, when I was Serving as an itinerant teacher trainer,
I stopped to visit a teacha2r in his vocational agriculture department. He
had taught for rany years in the state ==d I nad known him since he first

vegan teaching.

I nad been in the agriculture room only a short time when he said,
"Come on, I want to show you the farm we took on last summer."

I said, "Whaot! You have a school farm too? What do you want to
start that sort of thing for?"

"Jell come on and I'll show you some of the things we are doing,"

was his reply.

We drove out of town a mile or two. On the way the teacher explained,
"Phis area is devoted largely to raising cash crops. We have a lot oIl
dairy cows, but we are primarily crop farmers. This farm we have is
50 acres, There are no buildings, except an old barn where we store
cur machinery. We plan to work with crops and not take on any livestock.
Here's where the farm starts."”

I looked and said, "You've got a lot of wheat in haven't you?"

"Yes, we planted a lot of wheat. You see those stakes out there?
We used some new kinds of fertilizer that are being sold through here."

I said, "Is that so? Has the experiment station done anything with
them?"

«18-
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"No," was his reply. "We are ahead of them on this deal, We are .
going to have our adult classes out here this fall to see how these
strips go into the winter. Just now that one strip certainly shows up
gocd, doesn't it?"

I agreed that it did and then said, "y suppose you will have your
classes check these plots at harvest time too?"

"Yes, sure. That's the time that really tells the story. We'll

have them out then in full force."

I was almost at a loss as to how to proceed, Here was a teacher who
vas enxious to try sorething new. He was doing a good Job of teaching
goth his high school boys and his adult farmers and yet I felt that the
idea of trying to do research on the school farm was outside the functicn
of the teacher and of the school farm. At least I wanted tc erect a

warning signai.

I began by saying, "Have you established check plots out there so
you can really test the relative values of these products you are using?"

"Yes, we have plenty ;af checks., We followed pretty much the pattern
of some of the crops experiments at the college," was the reply.

"Phat sounds okay. How sbout results. Can you avoid having the
farmers put too much faith in one year's results?”

His answer was thoughtful, "I don't know. I know it takes at least
five years to be reasonably sure and that's one of the problems we have."

"fou say the experiment station has never tried this material you
are testing. Wouldn't it be better to let them try it first? Then you

could demonstrate its use with the backing of their research,”

7




"I think you are right in general," he replied. "This stuif was
new and we thought we'd try it out, My F.F.A. boys did a lot of figuring
on it and they wanted to try it out, A good many of the farmers are
waiting to see how we come out on it." .

"And you think they'll take your results on this crop as final zad
act accordingly," I interfupted.

"Yes, I'm afraid they will., I believe you are pretty much right.
his teachers we ought to make our school farms demonstrate and teach the
vest approved practices rather than try to experiment where we lack controls
for real scientific work. Is that what you're getting at?"

That was what I had been trying to get him to say. I replied,
"Yes, that's about it. I think we ought to keep up-to-date in our
agriculture and in our teaching, but I think we need to make sure that
we don't mislead vecple by encouraging them to follow wrong paths and to

make decisions based on insufficient information."”

My teacher friend finished the wheat fertilization experiment. He
showed his classes the results and very carefully cautioned them regarding
the validity of one years experimental results. Since then he has used

the schonl farm as a laboratory for demonstrating new and approved practices.

* ¥ ¥ ¥

Do you think I was right in my attitude toward the function of this
school farm? I believe a strong argument could be developed for tine original

point of view of the teacher. What facts and arguments would you present in

favor of the teacher's program?
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Write out a set of objectives which might be used as the basis for

overation of a school farm in a specific community.



CERIINS

A STATE SUPERVISOR MEETS A BOARD OF EDUCATION

How does the state supervisor of agricultural education meet a local
poard of education and lead them to think through the needs of their school
district for a program of education in agriculture? What approach does fne
vse? Should he attempt to "Tell" them? Should he bring in charts and
figures showing the data regarding population, farming, industry, and
taxation for the area? These and many other similar questions were in

my mind as I began my work as a state supervisor.

As I began to travel about the state visiting departments of vocational
agriculture and talking with teachers of agriculture and with superintendents

and sometimes with boards of education, I still had questions as tc how

others might talk with board members and get them to analyze and solve

their problems.

L

I suppose the techniques are no different than in the teaching of
'

voca.tion‘al agriculture. Nevertheless T still wanted to observe others
practising the art. One day a request came in from a superintendent from a
nearby school for scmeone to come out to meet his board of education. The
person was to discuss with the board a program of vocational education Jor
the community. The man who was assigned had had many years experience s
a school board counselor before he becale a supervisor of agricultural

education.

i asked, "Can I go with you on that trip? I would like to see how

you work with that bcard of education. I want to compare your techniques

vitn those I used with the board I met lest week."

22
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He replied, "Sure you can go. I probably won't do any differently

and certainly no better than you did, but I*d be glad to have you go along." .

When the board and the superintendent had sssembled and we were
introduced all around, the superintendent said, "Now, at our last board
meeting you men asked me to get somecne irom the étate department to come
out to answer some questions about our agriculture program and possibly
cive us soms suggestions. Mr, ______ is here this evening and we'll
just let him take over,"

The state supervisor ae.id; "OK, i don't know as I'll be able to
ansver all the questions, but we'll try, First let ne ask one or two
questions just to help me get w bearings. You wanted to atudy_ your
sgriculture program tonight. Just how important is sgriculture in this
compunity myvsy?': . |

Orie board member ‘said, "Oh, 4t's very important, The whole town
is pretty much dependent on farming.”

Two or three nodded in agreement u'xgl +he stuate supesrvisor continued,
"fou mean ;ch:.t the business in towm is dependent on the purchases and
sales made by farmers?"

"Wes, that's right,” said & board member,

Again there was agresment and the state supervisor said, "Do you
Zeel then that you have any responsidility for providing educationsl
opportunities for the rural pecple in the surrounding srea?”

One board member said, "I don't see that we have."

Anocther soid, 'Well, I'm ncc 80 sure, We depend on them for our
business and we get staote aid for the high school pupils, but I'm not
sure about the sdults, ¥Wny should we have clssses for thun?"
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The state supervisor asked, "What kind of farmers moke the best
customers for your business here in town, the progressive up-to-date
farmer or the one who is farming like his grandfather farmed?"

Another board member said, "Why, that's obvious, the progressive

c.ymer. He makes more and he spends more too0."

The state supervisor said, "Now you men answer for yourselves. What

kind of an agricultural program do you want for this community? Do you

want to continue to offer a program for farm poys in your high school?"

"Yes, we can't drop that," was the answer.
"Well, what about the young men who are out of school, but not yet

es-ablished in farming?" asked the supervisor. "Do you have any obligation

to offer classes for tnem?"

"Yes, I think we do," said one board member, "and for the established

farmers too," added another.
The supervisor said, "OK now let's take another look at the program.

You men all know something of the kind of vrogram offered in vocational

agriculture. You have had the nigh school program for several years.

What kind of an agriculture program do you want?"
One board memoer said, "Jell, I think we've got to see that the
teacher has a chance to get out on the farms more. He needs to do more with

+he farming programs of the students and he'll have to visit the adults too

if ne does any good.”

Another memoer said, "I agree, but it'll have to be a different man
than ve've got now."

The superintendent said, "I didn't tell you, Mr. , but one of

our reascas for asking you to come down was +he fact that our present

2
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agriculture teacher isn't getting out to visit his boys. Our enrollment
in sgriculture classes is decreasing and we have reports that indicate
that nhe doesn't do us any good when he does make a visit."

The supervisor said, "I'm sorry to near that, but if you have a
vecancy for next year, we'd be glad to try to help you fill it, if we
agree on a program that you want to have."

One of the members said, "The kind of a program we've been talking
gbout will cost more money."

The first said, "That's OK, just so we get results. The superintendent
can show us reports on the mileage and we'll know soon enough what kind of
a joo we're getting.

The ctate supervisor said, "I think we've analyzed the situation
pretty well., Is there anything else we ought to consider?”

One board member wno had been very quiet the whole evening asked,
"hat do you‘think a teacher ought to teach for this kind of an area?"

The supervisor said, "We don't use a state course of study. Just as
you men have aiready said, the program must fit the comunity. But whav
did you have in mind?"

™lell," replied the hoard member, "there's been a big increase in
farm machinery and electricity and water systems on farrs during the last
few years. I was wondering if we shouldn't take time at our next meeting
£0 look over our shop and sgriculture room to see if they are adequate
for the job we have been laying out. No use paying a man to do a job
and tnen not giving him the tools to work with."”

With that the board agreed, and we adjourned.
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As I analyzed the work of the supervisor, it seemed to me that he
had done an excellent job of letting these board members answer their
ovm questions under his leadership., He hadn't told them but I think

ne taught them a2nd helped them to reach satisfactory conclusions. What

jo you think?
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I MEET WITH AN ALL-SCHCOL ADVISORY COUNCIL

"Of course we're a city school system and a city school district,
bub we're also interested in the farm peoplie. We want their children v¢
come to our school and we want their parents in our evening school drogram
t00." So said a superintendent as I was visiting his department of
vocational agriculture many years ago.

“"That's all very interesting and I realize you have two agriculture
teachers devoting full time to vocational cgriculture. I realize that
this is the only two teacher department in the state and that you have
by far the largest adult and young-farmer program but 4o you have any
other evidence of a real interest in the farm people as members of your
school community?" I asked,

"Yes, I think we have. By the way, are you going to stay in town
tonight?" asked the superintendent.

When I replied in the affirmative he said, "Why don't you come up
t6 school tonignt? We're going to have a regular meeting of our advisory
council and I'd just like to have you sit in. I think you'd get an idea
of the desire and interest we have in including the farm people who live
outside the district, in our program. Will you come?"

"Sure I'll come,"” I replied, "if I won't be in the way. The hotel
you have here in town isn't a particularly attractive piace to spend the
cvening and besides I'd like to see your council in action."

"You're right about the hotel! Okay, I'll be looking for you aaout

eight o'clock, We have to hold off the meeting until the farmer memoers

can get in," he replied.




"You mean you have farmers on your advisory council in a cizy

school system?" I asked.

"Yes," repiied the superintendent. "But you wait until this evening

and you'll see for yourself."

When the time came, I walked up to the superintendents office and

vas ushered into a comfortable conference room, I was introduczd to

those wno nad already arrived and we visited until the others came. There
were representatives of the bﬁsiness men in the city, women frca the cluos,
represencatives of the churches and of the city government. There were

ane or tvo teachers vesides one of the agricultural teachers, and there
were representatives uf lapor, farmers and farm women, representatives

3% tae F.F.A., of the young-farmer group, of tne adult-farmer classes

ond of the student council. The council was an all-school council

-

. 4 ~L e B . . . .
organized to advise the superintendent on proolems of the whole school.

The chaiman, not the superintendent, called the meeting to oraer.
T don't recall all the items of business but I do remember the reporis
0. the representative of the adult-farmer classes and of the representaiiv
o2 the young-farmer classes. These men stated that they felt there mignt

be niditional vocational agriculture classes offered in some outlying

The council recommended to the superintendent that the program tnese
men presepted be taken to the board of education for action. They felt
that the additional classes should be offered even if another teacher of

agriculture would be needed.

ERIC 25
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The next report concerned the development of a youth building.

One of the women reported, "You will recall that we felt a place should
be provided where the boys and girls could gather at noon and in the
evening for recreation. Ve wanted them to have a place to gu withous
running around the streets. We have opened a house on Street
and it seems to be working out very well."

The superintendent said, "We feel the house is particularly valuable
for the children from the country who can't go home for lunch. They can
cet a reguler school lunch ovex there or they can eat a home-vacked lunch
if they choose to carry one from home. Besides there are rooms where they
can play games or dance.,"

Anotner person asked, "Hcw are the finances? Did all the doneiions
come in okay?"

"Yes, they're just about all in," replied another member of the
group.

One of the farm women said, "Our children are very enthusiastic
about the house. They feel that they have a place to go at noon where
jt's warm and where they can relax and get acquainted with some of the

otner children."

After the meeting was adjourned, I stood talking with two or three
o° the business men and I asked, "How do you men feel that you can suvport
all these things for rural folks? I know city schools like yours where
tney'd rather the farm people would not come to their school."

"I think that's a mistake," replied one of the business men. "In

the first place, it's just good business. If the kids go to school nere,

7
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their folks will do their buying and selling nere and we'll get the

businesz."

"And besides," interrupted another, "you can't really separate the

2ity and the country here even though we have some good sized industries.

T

jetre too closely tied in business, socially and every other way. It's

Zust cs important for the farm folks around us <o be well educated as
for our own Tolks TO have a good education, and the citizens in this

town are going to try vo see that they get it!"

¥* ¥ ¥k ¥

And so I had visited one of the first all-school advisory councils

hat do you think of the kinds of work this council nad done?

Wnat do you think of the idea of 2 city scnool system going so iar
in offering educationzl opportunity to rural people outside the district?

Can you Justify it financially? Can it be justified socially?

R




A TSACIIER TRAINER HELPS PLAN BUILDILG FACILITIZS
FOR A DEPARTMENT OF VCCATIONAL AGRICULTURE

"Inzt suggestions do you have for a new agriculture building for
this school?" was a question asked of me one morning very soon after my
arrival to visit Jim, a first year teacher of vocational agriculture.

T said, "Why, is the board of education planning a building?"

"Yes, Bill and I have been asked to draw up a sketch and submit it
showing how we would like the building laid out," was the reply. Bill
w:as a second teacher of vocational agriculture in the school. '"Besides,"
Jim continued, 'we are to plan a building which will accommodate a third
teacner of agriculture."

"Phat's interesting,” I replied. "Have you work enough around hnere
t0 justify a three-man department?"

"Yes, we think ve have," replied Jim. "We can use one full-time man
+o0 teach young farmer and adult-farmer classes and we have enough all-day
students to provide a full load for two men. Besides there are other
2dult-farmer programs that could be organized even if we nad one man
full +ime on that joo alone. We've been over our data on possible
program with the superintendent. He and the board want us to plan tne
puildin- in terms of three teachers. We thought we'd get some ideas
Irom you when you came."

"0x," I replied. "It sounds as if you axe on the right track. I
have always felt thet buildings should be planned for the program to oe
offered, rather than To build a building and then be forced to fit the
program .0 it. When can you and Bill take some time so vwe can work

roge-her on this business?"

-31-
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"We are planning for you to stay all day and then we want you to
come to the regular F.F.A. meeting tonight so we figured that the last
hour this afternoon and then an hour or two after school would be the
best time., That will gie you a chance to look us over during the dgy
end then this afternoon we could talk over our plans and get your suggestions.
We've already made a few sketches which you could look over between times.
Here are some of them right here."

Jim handed me some sheets of floor sketches for the proposed new
building. "Where are you going to put this building?" I asked.

"Come on out and I'1l show you," said Jim. "That way you will be
better able to visualize it."

Ye went outdoors and Jim said, "We'll put it right in this area here."

"Now, when you get ready to expand the high school building proper,
where will that expansion tske place?" I asked. .

"It won't go this way," said Jim. "It will probably go on the other
end of tnis building but it might go to an entirely new site. We asked

about that and that's what the superi-tcndent told us."

During the day I asked questions from time to time about enrollments,
about population trends in the aree, and about the numoer and kinds of
farms in t! » area. When the appointed time came, Jim and Bill and I sat

down at 2 table in the agriculture room and went o work on their plans.

I first asked, "Will you show me what all-day classes you believ:

vou will offer when you have three men on the job here?"

an




The teachers listed the all-day classes whicn they proposed for each
teacher. Bill said, "Here's a pretty good estimate of the classes we would
offer and the approximate enrollment for each class. You'll notice that ve
labeled some cf these classes for students from part-time farms and some
Jor voys from full-time farms. That's getting to be quite a problem with
us and we thought we'd try to do a better job by having the boys in
separate classes.™

"I see, perhaps that's one way to do a better job with vocational
agriculture students, Now let's see how ‘many rooms will we need to schedule
these classes? How big must the classrooms be built?"

' replied Jim. "You see with this plan

"Here's & sample schedule,’
we'd need a second classroom three periods per day every day."

"How about the farm shop,” I asked, "Well," said Bill, "we can't
expvect to puild two shops. We'll just have to plan one that is big
enougn and get plenty of equipment. Then we'll have to do a good job

o organization of the shop program to avoid all the conflicts possible.

0

ki

course, we'll continue to use the present shop for industrial arts

classes so we'll have the new shop exclusively for our agriculturs program."
"Phat's right," said Jim. "It'll probably be crowded at times but

that's aoout it for now. However, some of these all-day clesses will

meet in shop so we wouldn't need the two classrooms quite as much as it

might look on that paper.,"

Bill said, "How about the adult-farmer classes? Did you ever hear

of any that met during tne day?"

a1
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"ves, I've seen some adult-farmer classes that met in the afternoon,
in fact, I once had an adult class which met in the afternoon. They started
at 2:00 p.m. when my last all-day class closed and ran to about 4:00 or
4:30. Those farmers said they'd rather come then than in the evening
during tne winter months,”

"Trye been wondering about that,” Bill said. "Some of the young-
farmers said they'd rather come in the afternoon during the winter and I
haven't asked any of the adults yet. If they did, we'd certainly have %o
rsve that second room besides the shop."

"Yes, I think you're right," I replied. "Now let's take a look at
your oroposed program. What kind of facilities do you need to do a goc.
30b of teaching?"

Jim replied, "Here's some of our plans. You can see that we need 2
good farm shop program. We have lots of machinery which means maintenance
and repair as well as work in the selection of machinery to meet needs in
+his type of farming area. Then we need work in electricity, farm
carpentry, and 211 the other farm mechanics areas we studied about back
in college."

"Yes," interruptei Bill, "and besides we need work in dalry, swine,
and poultry as well as beef to cover the livestock end of our program.
That means we need space for milk testing, egg grading, and other iteus
or that kind."

"You haven't forgotten about space for books, bulletins, magazines,

soparatus, visual aids equipment and 21l the other teaching materials you

nave around here, have you?" I asked.




"No sir!" replied Jim. "See, we planned for space along this wall for

books and bulletins and we pla.nned. for storage rooms for both agriculture
rooms and the shop on this sketch."

We discussed many more aspects of the building plans and then I
asked, "Where did you men pick up all the ideas you have in these plans?
I haven't contributed anything new. You've been ahead of me on nearly
everything I've mentioned."

"Je can't claim much credit," replied Jim. '"We've been working on
these plans all fall. WYe asked the advisory council what they thought
and boy did they give us ideas about what ought to go into the plans!"

"Yes, and we asked the F.F.A, boys," said Bill. "They also hed a
lot of ideas about what they thought we ought to have here. The superin-
tendent also had scme ideas, so together we drew up these sketches.

We're going to meke some changes in arrangement after talking with you
today ané then we're going to hand them over to the superintendent. He'll

take them up with the board and then with the architect."”

* ¥ % ¥

Vhat steps were followed in planning for the building? Do you feel

all these steps were necessary?

Wwhat was the advantage of asking the advisory council to help plen

the building?

Do you feel the F.F.A. should have had an opportunity to help with

the planning? Why?




A TZACHER MAKES USE OF THE ITINERANT TEACHER TRAINER

When one leaves after making a visit to a school as a state
supervisor or as a teacher trainer I suppose he always asks himself,
"Did I do any good? Did I help that teacher or that superintendent <o
see nis problem and to improve his educational program? Will the vpeople
in this community have a better program of education because I was here?
Did I earn my salery today in terms of actually getting a better educational

progren for the boys and girls and for the men and women in this community?"

+ is difficult to nelp a teacher who doesn't want help or one who
feels he doesn't need it. When I have encountered these situations I

nave ofter felt that, "I didn't do much good today."

However, there is a brighter side. Sometimes I have been able to
say to myself, "Meyve I did sow some seeds today that will prove fruitful."”
I recall a first-year teacher wnem I had the opportunity to visit. e
illustrates the brighter side of the picture. I had had tne young man

as a student teacher the year vefore and this year was visiting him on

nis Joo.

I drove into town late in the afternoon before my visit was scheduled
ard registered at the local hotel. As I registered, the clerk said,
"Say, Joe Smith, the agriculture teacher at the high school, wants you to

call him. Here's his phone number."

-36-
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I deposited my bag and went to call Joe. When the connection was made,

Joe said, "I was hoping you'd get into town tonight. Can I come down and
eat dinner with you? I‘'ve got a lot of things to talk over and we won't
have time enough tomorrow."

I said, "Sure, come on down."

When Joe arrived we went in to dinner and Joe pulled out of his
pocket a long list of questions which he had prepared. They had to do with
problems of relationship with the school sdministrators, problems of
adjustment to the school system, how .o develop a program to keep an
F.F.A. chapter of 100 active members really active and many other similar

questions.

Later in my room I asked, "Joe, why did you bother to write down
that long list of questions?"

Joe answered, "Well, I seem to be getting along pretty well, but
I want to get all the help I can out of your visit. I figured the best
way would be to write down these questions so I wouldn't forget any of
them."

"Well, we've covered a lot of territory in our discussion tonighnt.
I'm not sure that just sitting up here talking about these things will
help.”

Joe replied, "Sure, it's helped me already. You know, just the
process of writing out my questions helped me to see and analyze some of

my problems and talking them over has helped me to see what to do more

clearly then I could have done by myself."
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"I can see that,” I replied. "But keep in mind that you must
decide many things for yourself in your own situation,”

Joe agreed and then said, "Now what about tomorrow? Here's my
schedule of classes., I thought you could sit in on these classes and
then I'd like to discuss them with you during this fourth hour. Is
that okay?"

I assured him that it was, and then he said, "Now after my last
class I'd like you to visit a couple of my boys on their farms. One of
them is a problem in that I haven't been able to get a satisfactory
farming program started, Will you do it? I know it'll mean that you'll
get away late but you only get here a couple of times a year and I'd

like your suggestions after the visits.”

I readily agreed to the schedule he had worked out for us and

promised to be at school well before classes would begin in the morning.

The next day was full, Just as Joe had scheduled it, I arrived at
school early and called at the superintendent's office. I shook hands
and said, "Jlow's Joe getting along? He's got a Pretiy big Jjob for a

first year teacher.”

"joe's fine," he replied. "He was in here a few minutes ago and
told me about keeping you up half the night. He's doing a swell job,"

I said, "That's good, but are there problems which I should try to

nelp him with during the day?"
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His answer came quickly, "No. The only problem I have with Joe is
to hold nim down. I want him to be highly successful with his work this

first year and he is. But he has 100 boys in his agriculture classes and

he came up here the other day and wanted to organize an adulit-farmer and

a young-farmer class in addition. I'd rather have & man like that than

one you've got to keep pushing all the time. I told Joe we needed the
adult and young-faxmer classes but that we'd get another agriculture man

to teacn them, I didn't want to kill him off the first year.”

I went on to the agriculture room and found Joe. His students
were peginning to gather for the first class so I stayed in the background
and watched. The classes went very satisfactorily. The work was well

organized and the pupils were interested.

The remainder of the day was spent as Joe had scheduled it., We

discussed his classroam proceduves and techniques. I asked Joe, "Do

you know the farms of your studenss?"

Joe said, "I've sure tried. It's quite a job to learn a lot of details

on 100 farms in a short time but I know quite a lot sbout them.”

I nad already discovered that this was true. Joe had demonstrated
his ability to cite illustrations and to make applications to individual

farms nf nis pupils during the classes I hed observed.

Our farm visits provided further evidence of Joe's knowledge of the

farms and the farm families.
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Do you think Joe made good use of my time?

Ylas Joe justified in asking for the interview in the evening and

in asking for the farm visits after school the next day?

Did the planning Joe did make it possible for me to offer nim more

nelp then would otherwise have been possible?

How would you like to work with Joe?

LR
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STUDYING A STITUATION AND PIANNING A PROGRAM

“"Gur program in vocational agriculture seems to be slipping. The
enrollment is decreasing and the students don't seem to be as interested
as they were five or six years age,” said a superintendent when I called
at his office to inquire about his first-year teacher of vocational

agriculture whom I had come to visit as an itinerant teacher trainer.

"How does the program compare with last year?" I asked.

"It's much Better than last year," replied the superintendent.

"Phe enrollment is up and the boys are more enthusiastic. But
last year isn't the point, I'm talking about the long-time trend,”

ny see,“

i answered. "I wondered if you felt it was the fault of
<he new teacher,"
"On, no. He's a big improvement over the man we had last year.
This boy is 2ll right., Wc've been working on the problem and Bill will
nave some data to show you. I wish you'd look over the figures ne nas
and see what you think we ought to do. I hate to discontinue the depertment,
out mayoe that's what we ought to do," was his reply.
"Okey, I'1l £0 out to the agriculture building and see Bill. Before
i leave we'll come into your office and talk over the whole business. I
iope we can work out some kind of a satisfactory plan for this community.”

"Phat'll be fine," said the superintendent and I went out to the new

building which had recently been completed for agriculture and farm shop.

As I walked in, I was met at the door by Bill, the new teacher and one
of my students of the year vefore. We shook hands and I said, "How are
taings going?"

-41-
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"Pine," said Bill, "I get along well with the kids and with the
people in the community. The superintendent is & good supporter of the
program 2nd ne is a lotl of help, vut I'm glad you're here. I want to talk
over 2 lot of things with you."

Wpnat's whet I'm here for," I replied. 'What's your schedule? Do you
nave any time vhen ve can talk?"

"jere's the schedule of classes on the bulletin bhoard," replied Bill.
"jere is an hour afver lunch when we can talk things over and then after
my last class here in tne afterrnoon I thought we could talk with the
swerintendent too."

Hm

That's good,” I replied. “The superintendent said you had oeen
sollectins some data. What's it about? Does it have a hearing on your
uestions?"

Wes, vou see the farms around here have been pretty much broxen up
t-to small nlots where the people nave a garé-n and raise scme of tneir
asme Jood suppiy. <Tney work in the factories for their cash income. oSt
of my students come from those kinds or places," replied Bill.

"Don't you have any boys from full-ts ae farms?" I asked.

"Yes, we nave & ‘ew,” repiied Bill. "Berides we have some boys
from town who insist on taking agriculture -~ven ‘though they don't plan o
“aym. Thnat complicates thne problem of .saking your teaching interesuting
~0 211 the students.”

"Phat does precent a problem, doesn't it?" I replied. '"How about
letting me look over your data now while you go ahead with this class?
fnen I can eitner ask questions or be prepared a little better for our

afternoon conference.”
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"That'd be swell if you'll do it," said Bill as he handed me his

notevook containing the data.

ook the notebook and sat down in the rear of the room as the

class entered.

The noteboox contained figures on enrollments in the agriculture
closses for the past five or six years together with data on number of
ooys in school who wculd be potential vocational agriculture students in
the future. These data chowed the number from part-time farms and the
number from full-time farms, In addition there was dsa%ta on size of farms,
kinds of livestock and crops grown, information on the soils in the
area, popvlation data and finally data about each boy in the present

agriculture classes,

As Bill had mentioned, a few of the boys were from full-time
commercial farms; some were from the small acreage, part-time farm;
and quite a numober were village boys who were not planning to farm

but vho wanted to take some agriculture.

¥hen the time came for my conference with Bill, I said, "Now, you
said you had some things to talk over., Suppose you start.”

"Oray," said Bill, "It has to do with this program, particularly
viith the nigh school classes in agriculture, You could see there is a
great diversity of interest., It's pretty hard for me to teach a course
that will oppea’. to the village boys and the part-time farmers and the
full-time farm ooys all in one class."

"Yes, I can see that, especially the boys who are really nonvocational

students. Why do you have them enrolled?" I asked.
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Bill replied, "The principal doesn’t believe in making any distinction.
I have talked it over with the superintendent and he agrees to straighten
that out when we decide what to do about these other problems.”

"If you had two classes of boys from these part-time farms, what
would you teach them?" I asked.

Bill said, "It seems to me they would be interested in what the farm
could vrovide for family food supply. I suppose that would mean a study of
home garden, family meat supply, small fruits, and some work on soils and
fertilizers. Taen there would be the work in farm mechanics geared to these
swall farms,"

"How many years would you need to teach that kind of a course in

nigh school?" I asked.

Just at this point the superintendent walked in and we brought him
up to date on our discussion and then Bill seid, "I should think two
years would do that joo."

""hen later, if the boys wanted to go into full-time faming, you
could pick them up in a young-farmer class," I answered. "In the meautime,
+he school should expand other programs to help train thnese boys for
employment in off-farm situations. What would you think of that?" I
asked turning to the superintendent.

"rhat sounds all rignt," said the superintendent, "but what about
the bvoys from full-time farms?”

"Yow many of those do you have?" I asked Bill.

"phere are about twenty-five at present," said Bill. "It looks as
if we might have a few more next year. The district added some territory
out nhere vhich is mostly a full-time farming area. I think that will

inerease our enrollment o little.”

K2
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"Do you think you could offer four years of agriculture for those
boys by enrolling them in two classes, one for ninth and tenth grades
and the other for eleventh and twelfth grades?" I asked.

"Yes, I could do that," replied Bill.

"How about administration of such a program?" I asked the superintendent.

"Oh, we could do thet all right," sald the superintendent., It would
take some planning, but if it's best for the boys, we'll do it."

Bill then asked, "What about these village boys? They want to know
about agriculture and the principal says they ougnt to understand
agricultural problems. What'll we do with them?"

"I guess we'll all agree that more people need to know more about
acriculture and a2bout farm problems but they prcbably don't need a

vocational course Jor that purpose," I said as the superintendent nodded

agreement .
The superintendent said, "Has anyone tried a cless in nonvocational

sgriculture vhere they already have a vocational program?”

"Yes," I rerlied. "I know of threc schools in this state where they

arc doing that. It works out pretty well for them."

"Jo they enroll girls, too?" asked the superintendent.
"Yes, some of “hem do. It's just as important for them to under-
stand agriculture as for the boys, isn't it?" I asked.

"I should think so,"

said the superintendent. "I asked because we've
7o some girls who wanted to take agriculture under the present plon and I
| ~old the principal that we couldn’t do it. But under a program for non-

vocational students I think it would be a good thing to do, Who would

zeach such a course?"
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I replied, "Of course, Bill could teach it but I think he wculd

nave enough if he taught the high school classes we have planned., Surely
ne would if he taught young-farmer and adult-farmer classes, too."

"Yes, that's right," said the superintendent. "In fact, I think
we mey nave to hire a second man to help with the young-farmer egnd aduli-
former classes. ie've got a lot to do in that field with the big increase
in part-iime farms around here. Those people want help that we can give.
I thirk we could find 2 teacher who could handle one nonvocational
agriculture class and leave Bill free to do this job."

™Inat do you thini," I asked Bill.

"Gee, sounds good to me," replied Bill. "Maybe I'll want some more
suggestions on plznning those courses but it sounds like a good set-up

and we have some definite programs to work out.”

* X K *

nat do you think? Was Bill right in considering the plan a good

solution to his problem?

How would you have solved the problem? There mignt e several

al-ernative solutions which would be sat.sfactory.

* Kk Kk ¥

ilote: As indicated in the Introduction, this was written in the
erarls 1950s wnen the objective of vocational agriculture was "training

cor farming." You will recognize how the needs of pecple were finallvy
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recognized through Federal legislation that encourages enrollirent of bpotn

boys and girls from farms or from town for training either for farming

or for employment in agricultural business.

In view of these changes in Federal legislation, how would you nelp

Bill and his superintendent solve his problem today?
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TATE SUPERVISOR DISCUSSES THE FUNCTION
OF THE PUBLIC SCHOOL WITH A SUPERINTENDENT

A
now

" don't believe the public school has any business offering classes

for anyone veyond the twelfth grade,” said the superintendent. He made
“ne statement in reply to a guestion by the state supervisor of agricultural

education wno hed called to visit the agriculture department.

The supervisor hod entered the office of the superintendent and hed
inquired, "What is the program of your teacher of agriculture, this year?

Does he have young-farmer or adult-farmer classes?"

"Je has three classes in agriculture and one biology class this year,"

yas the reply.

How many ooys does ne have enrolled in the agriculiural classes?"

asked the supervisor.

"Oh, he's got about sixty in the three classes. Ve had to give him
that niclogy to get nis load up to some decent level. A1l the other
teachers are squawking about nis high salary ané low load and I thinz
they're avout right too,™

The supervisor said, "Yes, I suppose you are right. Does he visit
the students on their farms?"

"Yes, sure, He's mot some pretty good farming programs £0o,"

replied the superintendent.

"Phat's good," replied the supervisor. '"When does he make his
visits?"
t,

Wny, afier school and Saturdays,” replied the superintendent.

-43-
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"Of course most of the other teachers don't have to visit farms
after school and Saturdays, do they?" asked the supervisor.

"No, but I wish they would," replied the superintendent. "It would
cervainly help o lot getiing along with the kids."

"How about the adulis? Is there any demand for an adult-farmer class?"
asized the supervisor.

This was the question which brought the reply from the superintendent
vhich was quoted earlier, "1 don't believe the public school has any
business offering classes to anyone veyond the twelfth grade."

"You mean any legal authority?" asked the supervisor.

Yo, I don't meon legal. I guess we could if we wanted to but I
think ve ought » take them through the twelfth grade and then graduate
then and get thenr out. That's enough."
"Are there any fermers around here who would come to a class if
ore vere offered?"” asked the supervisor,
"Sure there are,” replied the superintendent. "The agriculture teacher
was irn here ‘ust last week. He wanted to start a class but I stopped that

nonsense. He said he had twenty farmers who would come."

"lell, let's twake a look," said the supervisor. "Just why does a
school exist nere anyuary? Who owns it?”

7ny, the people of course,"

replied the superintendent.
"ihat do the people have a school here for," asked the supervisor.
"They want their kids to be educated, I guess,"” replied the

superintendent,

ERIC
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"Do you think they would have a rignt to ask for education beyond
tvelith grade if they wanted to?" asked the supervisor.
"Yes, they'd have a right," said the superintendent. "But they're

likely to do so unless someone stirs them up."

"Your neighooring school over at has some adult-farmer

classes. Do you supnose that will make any difference to folks in your
school area?"’ asked the supervisor.

"Yes, I suppose it will. What kind of a program do they have?"
asxed the superintendent.

"Phis year they're teaching a course in Dairy for the adults and a

se in Gettin- Zstablisned in Farming for the young men out of school.

They 100k the teacher of{ the biology class to give him more time to gev
sut in the country on his visits and to prepare for these other agriculture
classes."”

Mlell, thaet explains what one board member said the other night,"”
said Lne superintendent. "He said his neighbors were going over to
10 the school. I told him I didn't know about it."

"The teacher over there told me that his superintendent and board
“eel that the school exists to serve all the people of the community of
21l ages,"' sai supervisor. "Therefore they try to offer a class for
any grouvp of adulis who indicate an interest. They offer classes in
severel different subjects.”

"Well, I suppose we'll have to do the same," said the superintendent.
"I hate to do it, and I don't believe in it, but I'll call the teacher in

and tell nim to go ahead. He's a good man and he'll make the class go all

right., While I'm at it, I'll relieve him of that biology class too."
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What do you think about the tactics of the supervisor? Is it
ethical to use an illustration of a neighboring school to force an issue

as was done here?

Do you believe the superintendent was right in his viewpoint? How

could the people in the community secure the benefits of adult classes

in their school?




